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TEACHER'S IINTROdUCTION 



This unit e><am(nes four topic areas related to polices (L) rules and 

enforcement, (2.) police discretion, (|,) th^ variety of polica tasks, and 

(k,) police differences among soc?^it?es products of certain social pressures. 

These topic areas have been selected for rwo reasons. First, scudents need a 
better understanding of the role and furcrioh cf police within a Society, 
They need to recognize the trerr^ndous variety of tasks police perform and they 
need to understand how police are irwolwed i many aspects of social and political 
life, The second reason for studying these topics is to questioh the assumption 
that many people share — that pc^lice behavior in their ow^ s^c|%ty Is appropriate^ 
that indeed the way police act Is the only possible way that they can act. But 
this unit raises the question, "Do things alv/^ys have to be the w^y they are now?*' 
By comparing police systems In a number of iQ^ieties, student^ w! 1 1 recognize 
that police Ihstltutlons vary widely throughout th^ world. They v^M 1 eKplore 
the factors that account for these differtnc^# and begin looking Jt the police 
In terms of what a police systerri c^n be^ ^nd not what It \%^ 

TOPI CS; 

I* Rules and enforcement 

Examines the relationships between making rijl^s and the adequ^t^ enforcement 
of those rules* 

2* Police discretion 

Examines the key factor in poUce work, PoI?ce must decide whether a law has 
been broken, what procedures should be applledi what law to enfofc^i whether to 
arrest, etc, 

3* The variety of police tasks. 

E>;amfnes the variety of tasks that police perform, Emphasf^ on tht false Image 
many persons have that police spend most of their rime enforcing laws. 

Police differences aniong societies pri>^ucts of certain social pressures. 

Exanilnes differences in police systems with the goals of undt p^t^nd i ng the 
social pressures that cause differences #nd evaluating the Amerfe^h police 
systeni in light of these differences, 

NOTE: T'^e first nine activities of the unit fallow the topUs fn iequence. 
Activities 10-13 are supplementary* 

UNIT OBJECTIVES : 

To recognize that what police do and the w^yi fhey are viewed fs not the same 
everywhere In the world 

To generate hypotheses explaining why police Systems differ in sfgriiflcant ways 
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To Id^jntify the dt verse and varied functions and tasks that police perform 

To recognize that the v/ay police operate in the United States is not the only 
way police can, operate 

To understand that police systems vary because of different social and histori- 
cal pressures on those institutions 

To use comparisons to note differences 

To develop an attitude that the police don^t always have to be "the v^ay they are" 

To view the polictj as an institution which can be changed 

To generate idec^s about other ways police could behave in America 

To increase student knowledge about the role of the police in t:ie law enforce- 
ment process 

To develop the attitude that studying other cultures can be helpful In better 
understanding our Own culture and society 

To recognize the importance of discretion in law enforcement. 



OVERVIEW OF UNITr 



Act i vi ty #1 I 



RULES ARE MADE TO BE BROKEN 



Students are Introduced to the relationships between rules^ 

laws^ and enforcement by examining their school or classroom rules* 



Act Ivl ty #2: 



STAGED 



Staged Infractions of classroom rules Introduce the concept of 
diicretlon in rule enforcement. 



ActlV-ry ^3: 



'THERE OUGHT TO BE A LAW 



Students again axamine the relationship between law and law enforce- 
ment, and the related issues of too many laws and alternatives to 
laws * 



Act! vi ty ¥kt 



ROU'PLAyiNG THE POLICE 



Why police act as they do is explored in a role-play* 



Activity ^Bi 



•VALK A MILE |N MY SHOES" 



Again, reasons why pol Iceflien act as they do are explored^ but this 
time in a real context* A reading introduces new pirspectives for 
studenti in Judging the actions of the police* 
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Acti vi ty #6; HELP 



Students eKamine the functions of the police !n our society, and in 
doing so become further aware of their own perceptions of the police. 



Activity Hl\ READ ALL ABOUT IT 



Students read newspaper articles from around the world and compare 

functions of police In different societies as suggested by the 
newspaper media. 

Activity #8: GUNS 

The assumption that police must carry firearms Is challenged in an 
article on the British police system* 

Act!v;ty#9: NATIONAL vs LOCAL POLICE FORCED 

Students consider organliat lOnal differences in police forces and 
discuss problems and benefits of these differencas* 

Activity #10: ALL SYSTEMS GO 

A chart of the U.S* criminal Justice iystem helps students relate 
the functions of the police to the larger legal system* 

Activity #11: MARRIAGE LAWS OF THE PEOPLE'S REPUBLIC OF CHINA 

The marriage laws of another country are used to iUustrate the 
universal need for laws and their enforcement. 

Activity #12: EXPERIENCES WITH THE POLICE 

Students eKamine their own feelings about the police by comparing 
personal experiences with police and police roles as portrayed on 
te levi s ion* 

Activity #13: QUALIFICATIONS 

Examining police training raqulrements offers students data to 
re-ivaluate their perceptloni of the police. 
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TEACHER m 



Title : RULES ARE MADE TO BE BROKEN 
i ntrcyjij^ t ioii ! 

There \% hardly an action a person takes that is not governed by a rule, jt 
may be informal rule such as a custom or tradition, or It may be a formal 
rule su^h as a law dictating the age of marriage* Many students understand the 
importahce and need for rules. In fact^ what irritates many students is that 
they hava little say In making the rules they must follow. Yet, many students 
do not understand the need for adequate enforcement of the rules, formal or 
informal. In this activity students will be forced to connect the making of 
rules with questions about their enforcement. They will begin to see the problems 
that ar^ connected with trying to enforce the rules of a particular group. 

Ob ject i vgs * 

To recogriize and list the many possible methods of enforcing a rule or law 
To Identify some of the problems involved In enforcing rules 

To express attitudes about the need for rules and the need for adequate enforce- 
ment of those rules 

To evaluQte a list of rules In terms of their enforceability 

Time : Ohe Class Period (possibly two class pariods if there Is substantial 
discuss ion. 



Procedurife : 

Step 1: Ask the class if there are any school rules that they don't particularly 
like. Let a few students mention some of these rules. Tell the class 
you would like them to make their own rules for school. 
NOTE: This can be for the school or for the classroom. 



Step 2: List the rules that students suggest on the board. Take any suggestion 
rtiade by a student. 

Step 3: Take a rula on the board and ask the students what should happen If 
that rule Is broken. Do this for three or four of the rules until 
students have mentioned a number of different methods for handling 
offenders. List these on the board also, (Students may suggest that 
the principal should suspend the person, that a teacher should turn them 
jn^ that nothing would happen, that other students would correct the 
s i tuat ion, etc , J 

Step ki Now have the students take out a piece of paper and write down a real 
situation deicribing themselves or sofneone else breaking a classroom 
or school rule. Ask the students to raise their hands If the real 
II tuat ion was handled in a way similar to the ways listed on the board, 
Ask those who didn't raise their hands to describe the way the breaking 
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TEACHER 1 :2 



of the rule was handled without mentioning names, ADD THESE NEW IDEAS 
TO THE LIST OF ENFORCEMENT METHODS YOU ALREADY HAVE ON THE BOARD. 

Step 5* Have the students break Into small groups of two or three persons. 
Tell them to take the list of rules they have made and decide which 
five will be the easiest to enforce and which five will be the hardest 
to enforce. Spend some timt. in general discussion where students can 
argue about the easiest and hardest ones to enforce. During the 
discussfon raise these questions if the students do not: 

(1.) Can the rule be enforced fal ly? 

(2.) Would there be too many e><ceptions for that rule? 

(30 Would it be difficult to detect an infraction of the rule? 

(4*) Would it take too much time to enforce the rule? 

(50 Would the punishment meet the crirne? 

Step 6: Now ask the students to reconsider the rules of the school or class 
that they discussed at the beginning. Ask these questions: 

(1,) Which school or class rule do you feel is enforced unfairly? 
(2.) Which school or class rule is not enforced well? 
(3*) Which school or class rule has a punishment that doesn't meet 
the crime? 

(4.) Which rules would you eliminate based on the criteria that the 
rule Is not being enforced or can*t be enforced well? 

NOTE: Throughout the discussions the students will express their attitudes 
regarding the need for rules, spec'ficalty and generally. You can deal with 
these comments by emphasizing that there are many different reasons for having 
or not having a rule and that the clasi is being asked to focus on the question 
of a rule's enforceability. The point to emphasize is the difference between 
saying behavior is wrong and deciding when rules have been broken and should 
be enforced. Such discretion Is the main functional task of a law enforcement 
agency and It is not a cut-and*dr ied procedure. 

Evaluation : 

Have the students write an essay stating at least three reasons for their agree- 
ment or disagreement with this statement: 

THE ONLY GOOD RULE IS THE RULE THAT CAN BE ENFORCED. 
Fur the r Suggest ions : 

Suggest to the students that they may want to work more on the ideal list of 
rules* They can get other studentSp teachers, and parents to help them formulate 
a set of rules that is really enforceable. Then they could draw up these weIN 
thought*out rules along with the suggestions for their enforcement. These 
docun^nts could then be turned into the newspaper or the principal or the student 
council for their consideration when the actual rules and enforcement policias 
of the school or class are reviewed and formulated, 

- 6 - 
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TEACHER 2i] 



Title : STAGED 
Introduct ion : 

People often say one thing and believe another. They also betieye one thing 
but in the actual situation will do something else. What students say about 
rules and enforcement might be what they think you, the teacher, want to hear. 
This is often the case, and although it Is difficult to eKpose students to real 
situations In the classroom in order for them to operate as themselves, this 
activity suggests a way to do so In your classroom. These staged situations 
will help you raise questions regarding the ccwplex decisions that are involved 
in the discretionary function of law enforceTOnt in any sltuatJonp 

Object i ves : 

To allow students to COTipare what they say about laws and enforcement with what 
they do in a staged experience in the classroom 

To make students aware of the fact that what they say may vary from what they do 

To reinforce with the students that there are situations where rules are needed, 
along with adequate enforcement of those rules. 

To increase students' knowledge of the compleKlty of using discretion as related 
to enforcement . 

T ime : One Class Period 

Procedure : 

In this exercise you the teacher are going to Stage a few incidents in order 
to promote student involvement in questions related to discretionary functions 
of enforcement. First choose a couple of situatfcns to stage* Make up your own 
or choose from this list* 

(Ip) Before class tell a couple of your students to break some of the 
rules during the class period. Point out which rules. Then tell them 
that you will decide on a punishment and have the class vote on whether 
or not the punishment should be carried out. Otherwise, the class should 
be carried out as usual, 

(2,) Do exactly the same thing as in #1, except let the class vote 
to decide whether or not the person broke the rule. If they vote yes 
on this account, let them also vote on a punishment which they suggesti 

(3.) Tell two students to break the same rule. Then enforce the rule 
as you normally would with the first one, but do not enforce the second 
infringement of the rule. Have the first student complain about unfair- 
neis and see to what degree the other students support hfs view* You 
can be a good listener and see how many are supportive and/or you can 
be very upset and strict and see how many still support the person 
Gomplaining, You might also say that anyone supporting the first person's 
complaint will get the same treatment and punishment that the first 
person did, ^ 
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TEACHER 2:2 



(4.) Have two students start an argument with each other* After a 
minute or two of arguing have them ask yog to step in and stop the 
argument. Refuse to do so* |n fact, try to ignore the request. 
Suppose that one student keeps talking while the other is trying to 
listen to Instructions. What will other students do? Have the two 
students carry this staged fncident out until you feel the rest of 
the class has had time to raact* 



Dabr ief } n 



You will need to discuss the following questions with the students regardless 
of which situation or situations you use, 

(1.) How did you feel about the changes in procedure and enforcement 
policy that seemed to be taking place? 

(2,) Did you feel like saying or doinq sanething about the changes? 
(3*) Which system of enforcement do you prefer**the one staged or the 
one the class regularly follows? 

(^,) Was this a situation where the rule was clear? Should there be 
a rule covering this behavior or situation? 

(5*) Piscretion Is the process of deciding whethpr something should 
be done about it and what should be done. Give e triples of how compIeK 
and difficult discretion is to exercise* 

Eva lua 1 1 on : 

Write down two or three situations that describe how police officers SKercise 
discretion. Circle the sentences that point out a discretionary decision. 
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TEACHER 3: 1 



Title : 'THERE OUGHT TO BE A LAW 
I ntroductt on : 

Wa live In a natfon that is under the rule of law. It is dasfrable, in many 
Americani* eyes, to be called a »Maw-abfding citizen," When iomeone asks why 
he should or shouldn^t do something, we often respond not with a moral eKplana- 
tion but with the cornment: "It's tha law," When something is wrong, in our 
opinion, our first suggestion is to pass a law. Yet we, as Americans, often 
ignore the fact that a law wfthout adequate enforcement is often worse than no 
law at alK The enforcement of our laws is an important conponent in the rule 
of law. This ictivity encourages students to explore the national tendency to 
make a law to solve a problem, and asks them to evaluate the usefulness of having 
a law based on that law's enf orceabf 1 t ty . 

Ob ject i ves : 

To illustrate the idea that the rule of law Is an important social force In 
American ioclety 

To demonstrate to students the tendency many Americans have to use law-making 
as a solution to problems 

To provide students the opportunFty to acknowledge the relationship of law 
enforcenient to the rule of law 

To brainstorm alternative ways, besides laws, to deal with behavior that Is 
undesirable In the society 

Time : Two Class Periods 

Materials : 

Duplicate copies of tha article "There Oughta Be a Law" for every student. 
Procedure : 

Step 1: Ask the students to form pairs. Tell the students you would ilka to 
know which group In five minutes can come up with the largest list of 
actions which are against the law. Tell them that It wili probably 
take a list of 40 or 50 actions to be the winner* 

Step 2: Ask the students to try to point out a problem or concern or area of 
our lives that does not have a written law applied to that aspect of 
living. It will be very difficult for students to Identify any area 
of our lives that is not governed by a law. If possible, obtain a 
book on school law or any other laws from the library or f ran your 
principal and read sm& of these laws to the students so that they get 
an idea of Just how many laws there really are. Encourage students 
to idsntify and bring in written laws. 

9 ^ 

In 
4^ 



EKLC 



Ch POLICE S/7i 



TEACHER 3:2 



Step 3 1 Ask the students to sta>' in their pairs and Neritify somi actior in 
their society tNt realfy bugs t hern a lc?t, Th\m could bi speeding, 
thedrinkfng Bg&i the voting sgm^ tf\Briiatory sch&Q] ittindtrice^ etc. 
Ti^ll them to wrfte tNtfrov^n lav^onthis topic, eyan if tt mam^ tNy 
must rewpf ta a present law* 

Step 4: let the itudent^ read th^ir laws* Th^n selicta few that saetned tc 
generate I tere^t fn the diss and ask the entire class hoMtha^Iaw 
could be enforced* 

(I*) Can the Ipw be anfcreed fairly? 

il*) Will 1 1 be di ff icu It to enforce th* 1 iw in iriy v^ay? 
(3*) Whit ihould bi the puntshnT^nr fcr thcpie whc break the 1 iw? 
(^.) Will 1 1 be dl ff leu It for a I^w enfcrcenient officir to tell 
the I Jw li being broken? 

Wf 11 a lay/ wi theut good enforcemnt solve the problem the l^vw 
vJas designed to solve? 

Discuss thesa qycitions and any ethers that help students mm that th^lr 
laws might not N^ve much effect if they iSAn 4 be enforced, and rhat 
there must be soPie kind of iystern t o handle this snforcement fiirly. 
Do you tlilnk the policeman's job ge ti easier c»r harJ^r is pass more 
and morm laws? E^cplafn, 

Step 5- Hand out the reading to the class, Hpve the students read th^ ^rtf cle 
v^lth these quaition^ fn mind. They should write davin answers tc7 these 
quest I Ons* 

(I,) What ire thi main pof rts thi author is trying to mak©? 

(2,) What does the author say that yc?u #gree irfl th strcngl/? disagree 

v/lth strohgly'? 

Have students li^t vvordi whcse meanfng th^y do n^t know. T^ll t^^m 
the (neanfhgs or have theni find out* 

General discussion questions: 

(K) Do yoii agree with what the aucho r f i piy ing ? 

(2*) Can ym gl\/e eKainpl^s of hovi the police cff icer's Job gets 

harder as pas^ more laws? 

(3,) How deep a poT Ic^ off f cer dacf de wN ich law to enforce? Hoi^ 
could you find out th^ officer decide*? (Pol Ice officers have 
departmint regulations to follow, Thev a Iso can mH^ some die ii f on s 
or their own. They make decisfons baiad cn precsderit, promotion 
potent iil I and quota raqu iremerts . AM of these areas affect th^ 
officers' daciilonsp Check with an offl-c^f and get his r€sporiie to 
the quest ion. ) 

Step Many of the bsha\^iors of people that we would f Ike t« control f^^l 
are harnifijl to others or the ioclety ifmply carinot effectively^ 
enforced. Prohibition was m gcid SK^mple* fltherp w^re poirited ^ut lii 
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the article. Have the students raflact back on the areas of their 
livei that thsy thought needed a law. Ask them tc now consfder other 
ways or miehanlsfns, besides paising laws, that might deil with the 
problem. Begin by haying the entire elass bra Ins torm al tarnat! vas 
beifdef laws to control drinkmg In the United States, Then the 
students can break Into snfiall groups and consider thair ovn Issue, 
This helps students cons Ider al ternatf ves to laws as control niechanisms 
tn the society* 
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STUDENT HANDOUT 3:4 



"THERE OUGHTA BE A UW" 



One of the favorite illusforis of Americans ii that passing lawi solves prDblems* 
New laws frequently create rather than solve problemi^ chiefly baGause to tnany 
are so poorly enforced. 

One doein-t have to be a lawyer or legal scholar to know that hundreds of laws 
and thouiands of rBgulatlons are enforced poorly. If they are enforced at all* 
Little or no enforcement of rules appltei to every area of our lives* 

The case of marijuana Is an example: After years of outlawing posiesifon of the 
drug, the numbar of American users is steadily growing, reaching to a number of 
almost 20 million people. There are many other cases. 

Even though we have strict laws in this country about the number of people that 
can move to this country to 1 fve^ many more enter the country than are allcvs/ed. 
Many of these people know the law but also know that the law is hard to enforce 
and sometirnes is poorly enforced* 

In this country, ft has been against the law for many years to have large 
companies control the production and selling of a product by mutual agreament. 
These laws are called anti-trust laws. In 1950, 2O0 of the largest corporations 
controlled k7% of all U.S. manufacturing; by I967 their share had grown to 67% 
of all U*S* manufacturing. It takes years for the U,S* government to break 
these illegal corporations apart, and when thty do It appears that thay find 
new ways to get back together* Hany of these companlas break the law because 
they know they will never be taken to court. The government has not been very 
successful in enforcl ng antf trust laws. 

The government has also passed laws which prescribe that paople cannot be 
denied a job because of race, sex» or age, or other forms of discrimination. 
Yet at this time there Is a backlog of 100,000 complaints that haven't been 
eKaminedw You have to ask yourself the quest! on: ''What good Is a law that 
f$n' t enforced?" 

Wherever one turns i the story Is similar, A rfcent check of interstata high* 
ways In 12 states found that when traffic conditions permit, at least 70% of 
the cars zoom by at speeds t^cceedlng the 55 mi le an hour limit. 

The problem In all of this is not Just that particular offenders go uncaught 
or unpunished* The problenn is related to somithing much more basic to eur 
society. When rule* breakers receive Infrequentp arbltraryp or half-hsarted 
punishments the entire ce^nnunity feels less of a nted to obey the law. Tht 
people In society become less coiT^ltted to the rule of law. 

Laws are the society's way of eKpressIng what Is right and what is wrong. But 
these laws will mean little If they are not enforced, and if offendtrs are not 
punished. Those people who make laws which they know cannot or will not be 
adequately enforced are doing far more to hurt the society than to help It, 

There are many factors that result in the passing of laws that are hard to 
enforce or are poorly enforced. Because of the bargains people In the legis- 
lature makip many laws have penalties that are too weak to stop people from 
brtaking the law. Also many legislative bodtis pass laws that are so complicated, 
vague, and inconststant that they are difficult to canply with and enforce even 
if one wishes to do so. 
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Two other factors contribute to the poor enf orcefnent of laws. One is that 

many Fo-called average citlESns do not ]\km !t when law anforcafr^nt officers try 
to enforca the law. Many people do not respect the poliee; soffie say that this 
dhtes back to the days of the ''wild west**. Others feel that the govsrnmant should 
rule as little as posiible. They believe that strong government Is bad government* 

Ask ibout police use of radar to cateh traffic violatori and you will bt told it 
IS not fair. Whan a buildfng Inspector in the San Franc lico area used a helicopter 
to try to enforce building codes more affectfvely, the outcry mt %o loud that 

he quickly dropped the practice. 

Yet ftiany people realize that enforcement can albo lead to forced control 
Paople say that many law enforcement techniques cannot be allowed becaus*^ they 
will lead to illegal sneopfng. Big Brother, and police states, ill of which 
are undesirable. 

The other factor contributing to poor enforcament Is Its expense. Consider laws 
related to stray pets. The price tag of $450 million* iccordmg to one source, 
would be needed to control the stray pets In this coLntry. js the probleiti worth 
half a billion dollars a year? 

In short, if even most of the country*! laws ware enfcrced, we would need at 
least 210 million police officers, inspectors, and court clerks, and then we 
would need a small nation of enforcers to regulate enforcemant so that ft 
did not violate scores of other laws. We are not only a nation of laws^ but of 
too many laws . 

WHAT IS TO BE DONE? 

Do we hire more and more law enforcement officers? One noted authority has 
already pointed out that police do little to stop or prevent crime^ and that 
they are only one part of tha system that must work to enforce the laws. 

1 1 has been suggested that every law should be reviewed once every 10 years 
and^ if It has not been adequately enforced. It should be removed from the bocki.. 
This is admittedly an unlikely possibility. One might hope that various civic 
groups become aware of tha endless process of adding laws to laws, and become 
more concerned about what makes a law **work." 

Groups should, rather than focui on creating new laws, direct more of their 
attention toward greatar enforcement of good agisting laws and the removal of 
unenforceable laws. There ware over 200 new laws before the Colorado State 
Legislature this year alone. 

The problem of law enforcemant is not just ona of better police, but Is also a 
question of the type of lawSp the number of laws, the cost of enforcemant, and 
the enforceability of those laws, Hext time some one says *There ought to be 
a law^^' hand him or her this article. It should give them somethtng to think 
about. 



Adapted from an article by Amital Etzioni In the Denver Post, 
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Title : ROLt^PLAYING THE POLICE 

I 

I ntroduct ion i 

it is taty to make decisions and Judgments about the police and what thty should 
have done in certain situations becauii people have little understandi of the 
complex factori that affect hcjw a police officer will act in a particular situi* 
tlon* La*/ enforcement Is a discretionary task* The police officer iriuit mkm 
decisioni about enforcament. The basii for these decliiDni can Qom% from miny 
sources. Department rules and regulatlcnSp time coni Nerat ions ^ perianal v^ilu^Sp 
etc*, all affect the police officer's decision and Judgmenti This activity givas 
the students the opportunity to act out situationi that Involve the police and 
to explore the reasons behind their actions* 

Object i vei : 

To identify vhe many factors that can affect what a police officer will do in ^ 
particular situation 

To develop Iscr.^ased relf^underitand ing and awareness of our feelings and attitudes 
toward the pt^Mce 

To develop empathy for and insight into the di scret lonary activities of policemen 

To try out new behavior which Is morm beneficfial to all parties involved In a 
situation of police contact 

Tl me : Ona or Two Class Periods 

Hater ial s : 

You will need to cut out the situation cards from the student materials* You 
wi 1 i need to make copies of the police role card so that each student that plays 
a police officer can have one to read. 

Procedure : 

If possible contact a police off Her in your comrnunlty to coma to th^ 
class this period. Most police depa^-tnrents will bm cooperative If you 
give them advance notice* If you feel that studenti would not role-play 
well with a police officer in the roomp have the officer come into the 
class the next day to discuss the role play situationi. 

Consult the material In the appendiK on conducting a role play* You 
could have students answer these questions related ti the rules a polica 
officer must follow. The questions could be discussed by the class before 
the role play or after students have play^^d the role an they see It, 
Answers might be obtained by visiting the police itattons and talking 
with some officers, Thay could also be asked by students whan a police 
officer visits the class* 

(I,) What are the police department rules that affect the d tscret lonary 
activities of a police officer? 
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(2*) Hc^ does a police officer decide ff force is necessary fn the 
sftuation? 

(3*) What happani If someone feels unnecessary force has been used 
igainst them? Whit can they do? 

Step 3: Identify yoIuntMri, jf possible, to play the rol^i for eacli situation. 
Give them time to read the sltuationi and decide how they will play the 
role* Act out the role play. Rotite the roles so that the one who ms 
the police offi«r Is now a cltiisn^ and vice-versa. Act out the role 
aga in* 

Step ki If the police offUar fs present, have him play both the role of the 
officer and the rola of the citizen, in addition you might htve the 
officer play the role as he would Ifl^e to see citiEani play it and as he 
would not like to see thsm play ft* Pticuss theie qu'Sstloni with the 
studenti : 

(l*) Why didn't the police do it the way you did in the role^play? 
(2,) How could you or the cwmunity get th^ police to be different than 
they were in the raai situation? 

(3t) Was the way you acted a way the police could act? How could you 
find out? 

(k,) Why do you think the polfce e^ercfsed discretion In the pituatfon 
differently than you would have? 

D^eb r i ef i ng I 

Students can compare the ways th^y respond to the role of the poUce officer- 
Were they fair, demanding, consistent, etc.? Why might police act differently 
in the iituatfon? How do the actions of the citfien affect the action^ of the 
pol Ice officer? 

Students should alio discuis the possible reasons that e><plpin why different persons 
in each group played different roles, or acted In different ways. 

Which perforiTiance do the students think best reflects the proper function of the 
police? Which performance doei the poHce officer feel Is the best? You 
might alio discuss th^ questions In further Suggeitions . 

NOTE: Some of your students may show a very negative attitude toward the police* 
If this attftude hinders th^ class from real 1y eKami nf ng the iisues, you might 
consider the follQwing approach to this activity to bring these perceptions out to 
where they can be ewmlned, forcing the students to evaluate these perceptions. 
The intent of the rale-play Is not to say that poUce are always right. Rather the 
activity seeks to involve students in understanding the functions of policep 
Instead of studentii simply griping about police because of their om personal 
e?<periences or images of them. 
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Further^ Suggest ions ; 

Instead of having students role-'play the situations listed, foUow this procedure: 

(l.) Have students mention actual situations involving the police where 
the students did not feel the polfc© acted properly, 

(2.) Then have students role-play those situations in ways they think 
the police should have acted. them do the situation their way. 

(3.) Follow the general format for role-play Ing discussed In the 
Appendix at the end of this Unit, 
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SITUATION #t 

RoUi: Two studants walking down street; one policeriiin who is fn pitrol car 

Sctna: Two teenage studenti ^re wilking down a reifdentlal itraet llitening to a 
transistor radio. The pol Iceman notlcei the two and also recalls a bulletin that 
there was a theft In a home yesterday and one of the stolen Items was a traniistor 
radio. Begin role play with action of the policeman. 



SITUATION #2 

RoJe|: ^ itudants Sittrng on a curb tall<ing after school. The students are 
smoking, 1 polfceMn or poltcewOTan driving by In a patrol car stops to 
investigate (neighbor phoned complaint of dope-smokfng by students on their lawn 
after school ) . 



Scene : Action bagini with police response. 



SITUATION #3 

Roles: 1 boy or girl rfding a bike; I policeman on motorcycle 

Scgna: Policeman spots young person riding a bike without a license. Three bikes 
have been stolen In that neighborhood over the last two weeks. The policeman signal 
the person to puil over to the curb. Action starts with police statemant- 



SITUATION #4 

Roljs: I father; 4 members of a family (mother, father, two chfldren); two 
policemen in patrol car- 



Scene : Father 
scraami ng and yu , 
knock on the door 



next doer phones In a compl/Jlnt to police department about the 
'el ling that had gone on for two or three hours. Both officers 
*or* Th# father answeri the door. Action: The police speak first. 
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POLICE CARD 

(1.) It is your duty to enforce the ]aw if it is broken. 

(2.) You can sofwtlrnes decide whether or not to enforce the law. This is 

determined by police department rules, the situation at hand, and past 
practice by yourself and other police officers, 

(3.) You cannot use unnecessary force, and yoyr firearm ctn only be used In self- 
defense or to protect another's life. 
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Title: "WALK A MILE IN MV SHOES" 
Introduction : 

It is hard to change people's minds. Students who hate "the cops" because of 
an incident will tend to hate them for a long time. The activities in this unit 
have not tried to say that the police are always good or right. TTie unit attenpts 
to point out that the police do serve important and necesiary functions in a 
society. These functions, by their nature, cm place the policeman in a bad light 
with a number of people in the community. Tlie police officer is well aware of 
this factor in his job. TTiis activity is based on an actual story of a professor 
who decided to find out what it was like to be a police officer. The officer 
might not change student attitudes, but it does show students how important it is 
to not Judge a man too severely mtil you have walked in his shoes. 

Objectives ; 

To read a case study of the way one person foimd out more about the police 

To expose students to literature that communicates the feelings and attitudes one 
person has toward the job of the police 

To identify the values and attitudes needed to be a police officer in this society 
Time : One Class Period; reading can be done overnight 
Material .• 

Duplicate copies of the story unless you read it to the class; George L. Kirkham 
"A Professor's Street Lessons," FBI Law Enforcement Bulletin , March, 1974. 

Procedure ; 

Step 1: Ask students if they would be interested in being a police officer 

for six weeks. What would be the risks? mat would you do to prepare? 
What might you learn? 

Step 2: Tell the class that a man actully did become a police officer for a short 
jjeriod in order to see what it was really like. Tell them that they are 
going to read his accoimt of what happened. Ask the students to be able to 
answer the three questions they just discussed after finishing the story. 

NOTE: Fat yoimger students or slower readers you may want to read to the class. 
The story is interesting enough that you could probably do so and keep the students' 
attention, ^ ' 

Step 3: Discuss the three questions with the class after they have done the 

f#ading, Tliis man was not always favorable toward the police before his 
ftjtperience, just like many of you. miat did he learn about the police 
%id their work that probably made him more sympathetic and understanding 
of the problems a police officer must face each day? List these. Make 
a list of characteristics of what it takes to be a good police officer 
after reading the story. Could you be a good police officer? Would 
you want to be? 

22 

- 19 - 



ERIC 



CS: POLICI 9/75 TIACHfR 5^2 

Eyaluat ion : 

Write a paragraph rtfponse to the questfon: 

Would you want to be a police officer !n the United States? 
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Tfrle : HELP ! 
Introductton f 

Our opinion of whit the police do Is determmed to a great degree by the kind 
of contact we have with thi poljca* Our image of the poUce and thtir Job 
IS raflectad in the decision to call or contact the police in iituations we feel 
deserve police attention* This activity preienti students with a list of 
situations and asks them to decide whether this is a situation in which they 
think the police should be Involved^ In analyiing their choices students will 
be Identifying some of their views about the function of the police. The last 
part of the activfty lets students compare their views with the views of others 
In the community and with a list of actual functions the police perform, 

Ob jec t i ves * 

To classify situations on the basis of whether or not the police should be 
contacted and/or involved. 

To compare ideas about what police do with data about what police actually do 
Time : One Class Period 
Material i 

Duplicate copies of the student handout titled ''SITlWTI ONS.'* 



Procedure: 



Step I: Tell the studenti that you would like them to make icme decisions. 

Distribute the student handout titled '^SITUATIONS " to pairs of students- 
Tell the studenti to work in pairs and complete the worksheet which has 
the students decide whether or not this Is a situation In which the 
police should be called and/or involved. 

Step 2: Go over the situations with the entire class for a few minutes In order 
to determine some of the reasoning students used to make their decisions^ 
and to note If there seems to be any trends In the students' views* 

Step 3i Mention to the students that not all people would respond as they did, 
point out to thein how other groups of people in this society tend to 
respond to some ©f these situations. Point out that people In other 
societies will also respond differently. Ask students to suggest some 
reasons to explain why some people would call the police for aid In a 
situation and other people would not* 

Step 4: Hand out the Itit of activities that police do engage In. DIscusi 
these questions with the students^ 

(I.) Which of the listed activities have nothing to do with the 
situations you decided on? 

(2.) Which of the three activities on the list do you think police 
ipend moit of their time doing? Why? 
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5: Point out to them the activities that police actually spend much of 

their time doing (STUDENT HANDOUT 6ik). After reading the list of things 
the police do engage in, would you change your decision about when to call 
for the aid of a policeman? 



CS: POLICE 9/75 STUDINT HANDOUT 6*3 

SITUATIONS 

ialow are dtscriptfons of situations that occur In our socfety. Read each 
sftuition and then decide as a pair vyhether or not that is a sftyation that the 
police should be notified about and/or Involved In. Cfrcla the number of the 
situation that BOTH of you feel should Involve the polfce, 

]* One gang of kidi meets another neighborhood gang In the park In order to 
settle their differences* 

2* Sofnaone in the house suffers a heart attack or injures themselves so badly 
that they go Into severe shock. 

3# The family ne^t door is arguing and you or your parenti hear the baby screaming* 

Students are imoking grass on the school grounds. 

5» A small child living in the neighborhood has been gone for one hour from 
her house and the parents are looking for her, 

6, Teenage students keep driving down the street at very fast speeds, 

7* The grease from the morning bacon spills and starts a fire In the kitchen, 

8, A student at the school pulls a fire alarm. 

9, A person at a party is drunk and decides to drive home, 

10, A large cirnival is being held downtown to celebrate the founding of the city. 

11, A lone mala Is sitting In a car adjacent to ichoolground with newspaper or 
book in his lap« 

12* Two people are on the side of the road trying to hitchhike. 

13. Son and Father are having an argument about who should get to use the car 
on Saturday. 

14, your cat is stuck in the tree In your front yard, 

15- The car won't start on a cold morning and you might be late to work* 



26 



ERIC 



- 23 - 



C%t POLICE 9/75 



STUDENT HANDOUT 6i4 



ACTIVITIES POLICE PERFORM 



They keep records for the insurance companies In autOTiobile accidents* 
They direct traffic* 

They provide ambuiance service for victims of triffic accfdents or heart attacks. 

They cool domestic and neighborhood disputes which have reached the violent stage* 

They break up barrooiTi brawli and fights at high school dances* 

They keep order at fires so that firemen can do their Jobs, 

They attend court to testify. 

They write out tickets for traffic violations. 

They investigate crimes and attempt to collect evidence for use in criminal 
Investigations* 

They patrol the city streets on foot or in police cars. 
They fill out reporti on Just about everything they do. 
They make presentations at elementary schools about safety* 
They guard Jails, attend sporting events, escort funerali. 
They arrast persons for breaking the law* 
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Title : READ ALL ABOUT IT 
Introduction : 

Students have examined and identified soma of the expectations they have for the 
police and some of the dutiei that the police actually do perform* Do police in 
oth©r countries perform many of the same functions In their country that police 
do In this country? What images of the police are portrayed In the newspaper media? 
These two questions are dealt with in this activity by having students examine 
artfclas from newspapers from around the world which discuss the police and their 
functions * 

Oblect 1 ves : 

To read in order to gather data 

To suggtst methods for gathering more information about police 

To analyze what they read by comparing the articles and noting the similarities 
and differences In the content 

To make some tentative hypotheses about the function of the police in general, 
regardless of the country they are in 

Time : One Class Period 

Materials : 

You will need to duplicate copies of the three pages of the Student Handout that 
contain newspaper articles from countries around the world. 

P^rocedure : 

Step 1: Tell the students you would like to have them examine soma newspaper 

articles about police to see If these articles mention or discuss police 
tasks that are similar to the ones students examined In the activity 
titled ''HELP", Mention that the articles are from the United States and 
from other countries around the world. 

Step 2: Hand out the articles, tilling the students that they may work alone or 
with a partner. Ask the studenti to write answers to these questions 
based on the articles* 

(1p) Which articles seem to Indicate that it Is the Job of the police 
to enforce the laws of the society? 

(2.) What problems do police In other countries face that are similar 
to problems that police In this country face? 

(3*) Which articles talk about the police In relationship to other 
groups or institutions In the society? 

step 3: Take a few minutes to have students answer some of the questions that 
they worked on while reading the articles. Now discuss the questions 
below with the entire class. 
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(1.) What is the major function of the police in these countrfes according 
to the information in the newspaper articles? (Their major functfon Is 
to maintain order and enforce the laws*) 

(2,) In what ways do the police In other countries mentioned in the 
articles seem to be like police in this country? (They enforce the law, 
they are concerned about the way people act, they make arreiti , what they 
do is of enough importance to be printed in the paper, they are not always 
honest and fair, their work Is sometimei dangerous, etc,) 
(3*) In what ways do the police mentioned in the articles from papers 
in other countries seem to be different from police in this country? 
(4.) Do you think that the stories printed are cofmnon everyday 
police experiences? What type of material does the newspaper print? 
(Material that Is of human Interest, unusual happenings, violence, 
conf 1 Nt , etc*) 

(5.) What other ways can we compare the articles? 

Step k: Although police forces are alike in many ways, their differences may be 
of more significance to the students. Students often think that police 
act certain ways and ^'that's the way it Is." Discovering that poUce 
can and do function in ways qult^ dlffsrent from the police in America 
should raise questions about why thes differences occur and to what 
degree changes In our own poHce mighc be possible and beneficial. 

You should end this activity by having students brainstorm all the ways 
they can think of that police might differ from country to country* 
Take all responses* Do not evaluate student responses but encourage 
creative responses* (Keep this list posted. It will be ufied again In 
another act! vi ty* ) 

At the end of the brainstorming session mention that the class will be 
examining two ways in which police around the world differ significantly. 

Further Suggestions : 

I, Have students collect newspaper articles from their local papers* Have them 
post these on a bulletin board under categories that they make up, such as human 
fnterest, pol 1 ce-comniuni ty conflict, police humo^", violence, arrests, etc* There 
are many other poss Ibt 1 1 1 las and you might have students rearrange the articles 
a couple of times. 

2* You might challenge the students to try to find a newspaper article or magaiine 
article that discusses one of the tasks listed on the police activity sheet* 
Can they get an article for every one? If not, why not? 
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Tl tie r GUNS 
I ntroduc t ion; 



One area where police dfffer in a signff leant and^ to many Americans, 
unfathomable way, Is the use of armaments. Persons In America find Ft difficult 
to conceive of a police officer who doesn't carry a gun. In fact many students 
will view the carrying of a gun as a necessary, almost natural, part of a police 
officer's equipment, something he or she coi';d not do without* In this activity 
that perspective is challanged. Students see that police can function without 
carrying a gun and still enforce the law and protect themselves. This activity 
compares the British officer with the American. Students are asked to recognise 
the differences between the two and suggest reasons to explain the difference 
in armament* At the end of the activity students will be aware of one alternative 
to their own police system that does work, and they will have some understanding 
of the factors that make this difference possible, 

Ob lec t i ves i 

To evaluate the hidden assumption that a police officer must have a gun with him 
at all times 

To explore the reasons that might explain why police differ in the armament they us 

To increase student ability to interpret and compare picture sources 

To identify a major difference in police operation and acknowledge that these 

differences of behavior are possible in police work and functional in terms 

of police tasks and discretion 

Time : One Class Period (two If discussion gets involved) 
Hater ia is : 

Duplicate copies of the data sheet and the reading for use during the activity. 
Obtain a slide projector for shying the pictures of the police uniforms. 

Procedure : 

Step 1: Show the picture of the **bobby" (British Police Officer), Have students 
write down everything they notice about his dress and attire* Show the 
picture of the American Police Officer* Have students write down every- 
thing they notice about the dress and attire. Have students mention 
any differences* List these* 

Step 2: Point out that you would like to discuss the fact that the British officer 

does not wear a gun, as many of the students pointed out. Ask students 

to describe a sltuatfon where they think the British officer would be In 
trouble by not carrying a gun* 

Step 3: Ask the students If they think that more officers get killed in England 
than in the United States because they don't carry guns, based on their 
descriptions of what would happen in the scanai^ios, 
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Then pass out copies of the data card on police deaths and civilian 
deaths !n poUca situations. How do you explain the difference in the 
figures? Re^exannne the scenarios and discuss what the>pollce might 
do to avoid getting killed. How can this difference in police killings 
be explained? 

Step ki What then are the 5 or 10 factors that students generated to explain 
the d'ii ference In armament? 

riave the students read the article which explains the factors in England 
that account for the police not carrying guni. Hav* the students under* 
line each factor TOntloned in the article. Which ones did they have on 
their lists? Which ones did they not include? Why? Could American 
police diiarm with the same results as the British? Explain, 
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POLICE DEATH STATISTICS 



England 



Year Number of 

1970 I 

1971 2 

1972 I 

1973 I 

1974 1 

1975 ? 



Police Officers Kf 1 led 



Uni ted States 



Veaf Number of Police Officers Killed 

1970 100 

1971 126 

1972 112 

1973 127 

1974 132 

1975 ? 



Sources- British information Service- Federal BureaL of Investigation, Uniform 
Cnme Reporti for the United States. ~ 
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FEW VOTES FOR THE "TOOLED-UP COPPER*' 

Whan It Started 

The tradition that the British '■bobby" H unarmed began when the Metropolitan 
PoUce Force was formed in 1829 to bring law and order to London. The pol f camen ' s 
predecessors, the Bow Street Runnero, had carritd plstoli but the police^ apart 
from a time in 1848 whan cutlasses were carrfed, have never been armed with any- 
thing more lethal than a wooden truncheon - and that Is hidden in special pockets 
in their uniforms. 

Various reasons have been suggested for mafntafnlng this tradition and the most 
common Is that If the police were armed the underworld would also get "tooled- 
up" - the fact that a policeman Is unarmed discourages the criminal from shooting 
at him. 

As a public Issues arming the police has created so little interest for more than 
100 years that the Pol Ice Federation - which represents pol!ceiTjen up to the rank 
of chief inspector - has never thought it necessary to Issue a policy statement. 
And chief officers of police this year (1975) dismissed inquiries on the subject 
with the statement that "this matter fs not under review by the police or the 
Home Office." 

A former Home Secretary explained why the police as a whole should not be armed. 
"In the first place our policemen themselves would sooner rot be armed^" ha said, 
"I think the reason probably is that the responsibility of deciding when to shoot 
would not be without Its difficulties. It is true that the unarmed policeman 
runs great risks when he Is dealing with an armed criminal, but I have a feeling 
that most policemen think that the risks might well be Increased If as a body they 
were armed. 

No Great Gulf 

"Moreovtr," he added, "a wholly armed police force would be a different police 
force. The fact that British policemen are not armed and that It Is known that 
they prefer peaceful persuasion to the use of force gives It Its essential 
character as a civil and not a military organization, 

"This very much affects the relationship between the police and the public. 
Police and public live together." 

Most people in Britain regarded the policeman as a friend, he pointed out, and 
this would not be quite so easy If he had a gun hung on his belt. 

The fact that the British policeman is unarmed does not put his life any the 
more at risk. Statistics bear this out. From 1900 to 1955 15 policemen were 
killed on duty, Fran I965 to 197^* though the figures rose, the total was still 
only 11 policemen murdered. In the United States, where the police are armed 
at all times, Federal Bureau of Investigation figures show that 132 law enforcement 
officers were killed on duty In 197^ alone. 

Seldom Fired 

But, because of the increasing violence in modern society, the frequency with 
which arms have been issued to police In Britain has Increased dramatically. 
The number of times guns were fssued during I97O was 1072. This total rose to 
^ 1935 during 1971 ^nd to 2237 during 1972 * or an average of 6 times a day. 
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However, the issue of arms did not mean that these were fired* Hot* Office 
figures show that in a three-year period there were only three occasions when 
policemen fired their weapons ,The cormion policy of the chief polfce officers 
in England and Wale^ Is that firearms are issued only in c I reams tances where 
polfce offfcers rr»y have to face an armed and dangerous person. 

Weapon Training 

The increasing need to issue guns for theie special occaitons brought a demand 
for proper training from the Pol Ice Federation in 1970* At that time the 
federation's chairman explained: '^The situation is developing where more and 
more policemen are being called on to use weapons * m feel it is necessary for 
the protection of society - as well as the individual police officer - that all 
policeman are taught how to use guns and that such training is standardised In 
every police force. 

This has now been done. Each officer under traFnlng fires at least kOO rounds 
of aniTiunftion using standard polfce weapons such as the Walther .22^ and Smith 
and Wesson or Webley .38 revolvers. Numbers of marksmen are also trained to 
fire rifles* 

The trainees shoot at moving and stationary targets and then take reaction tests, 
watching armed situations flashed on a screen. They have two seconds to decide 
if they should fire or not. 

Classification 

They are taught to deal with criminals who may be armed and besieged in the open 
or in cars, or making surprise attacks on policemen. 

When they have completed the course they are classified from A to D. A signifies 
authorised to command an Incident and be Issued with a weapon; B authorised to 
command an incident; C authorised to be Issued with a weapon for any purpose 
other than con¥Tiand;0 authorised to be issued with a weapon for a supporting role 
only. 

But having qualified th3 policeman does not get a gun. If a dangerous Incident 
occurs the issue of firearms i^ strictly controlled. In London the weapons are 
kept locked In safes at Scotland Yard and at main police stations. They are 
issued by the station officers under the direction of the chief superintendent. 

The issue and return of weapons and ammunition Is recorded at the station concerned 
and where firearms have been used - and in the case of hand guns this means when 
they are removed from their holsters, even if not fired - a report must be made 
to the Firearms Training Branch at Scotland Yard, 

Strict Warning 

Every officer to whom a weapon is Issued is strictly warned that It is only to 
be used In the case of absolute necessity. For example, 1 f he or the person he 
is protecting Is attacked by someone with a gun or other deadly weapon and the 
officer cannot otherwise reasonably protect himself or give protection he may 
resort to a firearm as a means of defence. 
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It is the police officer's duty to protect both himself and members of the 
public with the best means at his disposal. 

•^ut in spfte of the training and the avaMabllity of weapons in an emergency 
the British "bobby" will continue to use patience and good humour rather than 
force. Many long serving officers will admit that when they are in a tight 
corner it rarely occurs to them even to draw their truncheons. 

This attitude was surtned up by one of Scotland Yard's top detectives. When he 
was a young policeman he found himself facing a demented gunman In a London 
club. He charged the man before he could pull the trigger, 

"I've thought a lot about that Incldant," he said, "it shook me up afterwards 
but it helped to convince me that we don't really need guns to fight crime In 
this country," 



Excerpted from Scarlett, Bernard, Chief Crtme Reporter, London Press Service. 
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Title ; NATIONAL vs LOCAL POLICE FORCES 
I ntroduc 1 1 on i 

Part of an ethnocentric outlook fs the perception and underlying belief that 
"my way is tha right way,*' Many times people familiar only with their own 
society assume that the way Institutions operate in their society is the only way 
they can operata. As In the activity on guns^ this activity attempts to point 
out to students »^n area of difference between police forces so that they can 
consider the reasons for these differences and evaluate their own police systems 
with the knowledge that other procedures and behaviors are possible, 

Ob jact i ves : 

To identify the possible ways that police systems can be organized and the 
implications of such organization 

To generate reasons explaining why lane police systems are nationally controlled 
and soma arm locally controlled 

To discuss the problems and benefits that each method of organization incorporates 
Time : One Class Period 
Hateri als : 

Duplicate copies of the student handout, "National and Local Policed' 
Procedure : 

Step \i Hand out the data sheet* Have students read the data sheet and sumTOrIze 
the data, (Some nations have local police forces and some have national 
pol 1 ce forces i ) 

Step 2: Have students suggest hypotheses to explain why these differences exist. 

Step 3: Asl< students which system they would prefer. What are the potential 
beneffts and detriments of each system? 

Step k: Mention the following facts about the U,S. system* Asl< students if 

they like or dislike each aspect of the system, could the aspects 

they dislike be changed? Is the national police force something students 
feel would work In the United States? Why does It work in other countries? 
What are the dangers? 

1. Different police forces are responsible for enforcing different 
]am in the U*S* 

2. Local communities set up their own standards for police officers, 

3. In SOTe places in the U,S. a person can become a police officer with 
little or no tra I ni ng. 

The FBI cannot enforce any laws except federal laws. 
5- In soma places you can be arrGsted by as many as three different 
pol Ice forces , 

6, Police forces do not have to cooperate In an investigation of a crlm* 
7- A person can COTimlt a crime in one state and go to another state 
where It it difficult for police to apprehend him or her* 
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NATIONAL AND LOCAL POLICE 

The Unlted_ States uses local police forces except for the Federal Bureau of 
Investigation. These local ponce forces are recruited and trained locally 
and pa K frofn local funds. At the present time there are ffve major types of 
police agencies operating In U.S. territory.- /r 



2. 
3. 

k. 
5. 



Police agencies of the Federal Government 

State police forces and criminal agencies In fifty states 

Sheriffs and deputy sheriffs In over three thousand counties 

The police forces of about one thousand cities and towns 

The police forces of about fifteen thousand villages, boroughs and 

incorporated tca^ins. 



Altogether there are about forty thousand seperate public polrce agencies in 
the U.S. A. The majority of them consist of one, two or three men who are 
not employed full-time. 

These countriai have national police forces. Their police officers are trained 
by the national government, recruited by the national government and paid from 
taxes collected by the national government. 



Thai land 

Soviet Union (U.S,S*Rj 

Aui tria 

France 

I nd fa 

N I ge r i a 

A Iger I a 

Brail 1 

Chad 

Chi le 

Egypt 



Taiwan (Republic of China 

Ha 1 1 1 

I ndones i a 

I ran 

I srae I 

I taly 

Japan 

Jordan 

South Africa 



Ethi 



op I a 



Fi nland 



In fact, more countries have national police forces than don't, 
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Tl tie ; ALL SYSTEMS GO 

I ntroduc t ion : 

The criminal justice system of the United States is a very complex system. 
Most people do not understand how the system operates, much less why it operates 
the way it does. Many persons also do not understand the role of the police in 
the criminal Justice system. By utilizing a chart which represents the criminal 
justice system, students gain skills In interpreting and reading a graphic model 
and recognize the role the police play in the U.S. criminal Justice system. 

Objectives : 

To read a flow chart for a system 

To demonstrate an understanding of the American police system and its place In 
the criminal Justice system by ordering events according to the system's 
procedures 

TiiTW ; One Class Period 

Materials : 

You win need to duplicate the two case studies. You will need one case study 
for every four students. These cases should be cut out and placed in envelopes. 
You will also need to duplicate the United States Criminal Justice System Chart. 

Procedure : 

Step 1: Hand out the chart. Ask the students to name the functions police 

perform fn the U.S. criminal Justice system. They can look at the chart, 
List these on the board for future reference. 

Step 2: Tell the students that you will be asking them to read the chart that 
explains the police and criminal Justice systems In the United States. 
The chart describes the relationships between the various parts of the 
system. It is these relationships and processes that, along with the 
various parts, make the system. 

Hand out the case studies. Tell the students that these cases represent 
specific facts and occurrences. Although each case is different In the 
specifics they are similar In that they all fit Into the system. The 
students' Job is to order the events so that they agree with the process 
described on the chart. 

Step 3: Discuss these questions: 

1. Which steps In the criminal Justice system Involve the police In 
son« way? 

2. How would you describe the role the police play in the criminal 
Justice system of the United States? 

3. At how many places can you get out of the system before going through 
the entire system? 

h. Are Juveniles treated differently than adults? In what ways? Why? 
5. Would the system work without the police? Why not' 
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A general view of The Criminal Justice System 

This chart seeks to present a simple yet comprehensive view 
of the movement of cases through the criminal justice system. 
Procedures in individual jurisdictions may vary from the 
pattern shown here. The differing weights of line indicate 
the relative volumes of cases disposed of at various points 
In the system, but this is only suggestive since no nationwide 
data of this sort exists. ^ „ §» • 

nm rtmmulm Cour^ 

Infofmation 




1 May continuf until trial. 

1 Adminrstrstivt ffcafd of arrist. First Stip at 
yfihith timpsrary feletse on bail may bi 
avsiiable. 



Sefort magistfati, commisiiener. or ius!lc# of 
pmce. Formal notlci of charge, advic© of 
rights, iail stt, Sumrr^ary trlali for patty 
offansis usually conducted har© without 
furthif pfociiiing, 

prtllriimary tistlng of tvidenee against 
defandant. Chafgt may be ridyctd. No 
stpirati pftliminary hearing far misdemianers 
in some systems. 



Charge filed by prosecutor on basis of 
Information submitted by police or citizens. 
Alfernatlvi to grand jyry indictment; often 
used In felonies, ainiost always In 
misdemianofs, 

Reviews whether Governmint eyidenee 
sufficient to jyitlfy triaL Some States have no 
grand jury syitemj Others iiidom us© It. 
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Ap^earanct fof plea; dtfendant elects trial by 
|dQe Of jufy (if avatfabie): counsGl for indiQtn! 
iLfilly appointed here in lelon<es. Oitin not 
at all in other cases, 

8 Charge may be reduced at any tImO prior to 
trial in retgrn for plea of guilty er for other 



• Challenge on conitituttonal grounds to legality 
of detention^ May be aought at any point In 
process. 

1§ Police often hold Informa) hearings* diimisi or 
adjust many caias without further processing. 



11 Probation officer decides deslrtbility of furthif 
court action, 

12 Welfare agencyi social sefvlcif. counieiilng, 
medical eare, etc<, for casei where 
adjudicetory handling not neoded. 
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CASE 



Students determine the order of events by using the chart, and placing a "V' 
mxt to the first event, ''Z'* ne^t to second event, "3" next to third and so on. 



The police visit Robert Putnum at his home and discuss his wheraabouts at the 
time the neighbor says he broke the window^ 

At the intake hearing It Is decided that he should pay the cost of filing the 
windows and be released to his parents because he did not enter the building 
and It was his first offense. 

One of Robert Putnum's neighbors sees him break the school windows and calls 
the pol ice* 

The next day Robert Putnum Is taken to see a probationary officer* 

The police talk to the neighbor who says she will file a complaint and testify 
at a Juvenile hearing* 

Robert Putnum breaks three glass windows at the school one block away from 
his houset 

The police are not iatlified with the story of Putnum and arrest him for 
vanda 1 Ism. 

Robert Putnum is taken to the police station and then transferred to the 
Juvenile unit operated by the police* 
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Hr. J. IS askad to step out of the truck and walk to tht poHct car* 

Charges are fMed with the court by the prosecutor who rapresents tha 
govarnment # 

Mr, J. Is driving home from a swinging party and he ii smashad. He has had 
so much to drfnk that ha faels Ilka ha fs swifmlng. 

Mr, J. Is fined $100 by tha Judge, 

Tha blood tast shows that Mr. J. has alcohol fn his blood beyond a legal 
limits and ha Is arrasted for drunken driving. 

Mr. J. swervas on tha road and knocks down a streat light but doas Ifttla 
damage to his truck. 

Mr* J* plaads guilty to the charge of drunken driving. 
Mr. J. Is booked. 

Two polica offlcars In thair patrol car witness the Incident and take after 
tha truck. 

Mr . J* Is aiikad whethar he wants a trial by Judga or a trial by Jury. 
Mr. J. Is askad for his Ilcanse by the officers. 

Mr. J. IS released on ball and attends a preliminary hearing three days later. 

Mr. J. pulls his truck over to the side of the road because a police ear is 
following him with the red light flashing. 

Mr* J. makes an appearance the next day before a Judge* This Is the first time 
he appears In court. 

Mr. J. Is taken to the police station for a blood test. 



C$1 POLICE 9/75 TEACHER !0i5 

CASE I (Correct Sequence of Events) 

(1) Robert Putnum breaks three glasi windows at the school one block away from 
his house. 

(2) One of Robert Putnum^s neighbors sees him break tha School windows and 
cal Is tha pol Ice, 

(3) The police talk to the neighbor who says she will file a complaint and 
testify at a Juvenile hearing, 

(4) The police visit Robert Putnum at his home and discuss his whereabouts at 
the time the neighbor says he broke the window, 

(5) The police are not satisfied with the story of Putnum and arrest him for 
vanda 1 1 sm. 

(6) Robert Putnum Is taken to the police station and then transferred to the 
juvenile unit operated by the police, 

(7) The next day Robert Putnum Is taken to see a probationary officer. 

(8) At the intake hearing ft Is decided that he should pay the cost of fixing 
the windows and be released to his parents because he did not enter the building 
and it was his first offense. 



CASE II (Correct Sequence of Events) 

(1) Mr, J. is driving home from a swinging party and he is smashed. Ha has 
had so much to drink that he feels like he (s swimming, 

(2) Mr, J. swerves on the road and knocks down a street light but does little 
damage to his truck* 

(3) Two police officers In their patrol car witness the Incident and take after 
the truck* 

(^) Mr, J* pulls his truck over to the stda of the road because a pol Ice car 
IS following him with the red light flashing. 

(5) Mr. J. is asked for his license by the officers, 

(6) Mr. J, Is asked to step out of the truck and walk to the police car, 

(7) Mr* J, Is taken to the police station for a blood test* 

(8) The blood test shows that Mr. J, has alcohol In his blood beyond a 
legal limits and he Is arrested for drunken driving. 

(9) Mr, J, is bookad, 

(10) Mr, J. makes an appearance the next day before a Judge. This is the first 
time he appears in court, 

(11) Mr* J. is releaied on bail and attends a pralimlnary hearing three days 
later, 

(12) Charges are filed with the court by the prosecutor who represents the 
government. 

(13) Mr, J, Is asked whether he wants a trial by Judge or a trial by Jury, 

(14) Mr. J. pleads guilty to tha charge of drunken driving, 

(15) Mr, J. is fined $100 by the Judge, 
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Title : MARRIACE LAWS OF THE PEOPLE'S REPUBLIC OF CHINA 
I ntr^uct ion i 

Evaryona in tha United States is familiar with tha fact that we hava many laws. 
Tha question Is, do peopla living in other iociettas also hava many laws? Tha 
purposa ef this actlvrty is to damonstrate to students that all societies ara 
faced With the questloni What laws do we need and how shall thay be anforcad? 

Objaeti vas : 

To damonstrate that other societies also need laws and methods of enforcing 
those laws 

To compare the ways two societies deal with marrfage laws and their enforcement 
Time : One Class Period 
Ma ter fals i 

You wMI need to duplicate copies of the student handout titled "Marriage Laws 
of the People's Republic of China*** 

Procedure : 

Step 1: Ask the students to respond to these questions by raising their hands. 

They could also record the responses for use at the end of the activity. 

1. Do you think marriage laws In the People's Republic of China 
are like those of your state? 

2. Do you think that the marriage laws of China are more strict than 
the laws of your state? 

3# Do you think that China has more laws or fewer laws about marriage 
than your state has? 

4. Do you think the law protects the rights of the woman In marriage 
betiar In your state than It does in China? 

Tell the students to form palrs^ Tell them that you have copies of some 
of the laws related to marriage In the People's Republic of China, 
Have a student show where China is on the map. Hand out the laws and 
the worksheet. Tell students to analyse the laws by fflllng out the 
worksheet In pairs. 

Go over the worksheet with the class. Focus on the questions related 
to the enforcement of the laws. 



Step 2: 



Step 3: 



Step ki Obtain a copy of the marriage laws of your state If possible. That 

way soma of the students' comparisons can be checked with the actual laws. 

Step 5: What do tha students now say when you ask the first four questions 
again? Have them ©Kplifn any differences in their responsei. 

Further Suggestions : 

Find out more about rrarrlage laws In other countries. What Is the difference 
O between a custm and m \mui7 (if le f-h^ Mpenn m^^kA^ \ 
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WORKSHEET 

Marriage Laws of the People'i Republic of China 
Which articles describe laws related to the children In the marriage? 

Which articles deicrlbe soma action that Is prohibited or can't be done? 

Which articles say what happens if the rule Is not fol lowed? 



Which articles mantion laws or practices which are ilmllar to ones you think 
are practiced In your state. What is the sfmFlarlty? 



Which article do you think would be the hardest to enforce? If the article 
is similar to a law in your state, how Is It enforced? 



If you don't know hew the marriage laws are enforced In your state, how would 
you find out? 



For which of the laws on the list would a policeman or some person representing 
the law have to be Involved? 



Are the punishments for breaking these laws written down somewhere? 
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MARRIAGE LAWS OF THE PEOPLE'S REPUBLIC OF CHINA 



Avtialp R Bigamy I concubinasi, child betrothal, Interference in the 
re^marriage of widows » and the exii<:eion of money or gifts in conntetlon with 
marriages 1 are prohibited. 

Apt^nUi I'} Marriage is baaed upon the complete willlngnerts of the two partltfl. 
Kelthar party shall use compulsion and no third party la allowed to lntarfora« 

Avtialii ^ A marriaga can be contracted only after the man has reached 20 
yearB of age and the woman 18 years of age. 

Avtiolp. L No man or woman Is allowed to marry In any of the following 
Instancas: (a) where the man and woman are lineal relatives by blood; 

(b) wh^re one party* because of certain physical defects* is aaxually iTOpotont; 

(c) whern one party la suffering from venereal disease, mental dlsorderp leprosy 
or any other dlaaase which Is regarded by midlcal science as rendering a pardon 
unfit for marriage. 

Artialn ? Husband and wife are companions living together and enjoy equal 
status in the home« 

Artialp^ 0 Both husband and wife have the right to free choice of occupation 
and free paftlclpatlon in work or In social activities. 

Artialn 10 Husband and wife have the right to use his or her o\m family name. 

ArLialc 11 Husband and wife have equal rights In the posetsalon and manage^ 
ment of family property. 

Artiala 14 Parents and children have the right to Inherit one another-s 
property, 

AptialQ IS Children born out of wedlock enjoy the same rights as children 
born in lawful wedlock . No person Is allowed to harm them or discriminate 

againat cbfim, 

Artiale 16 Neither husband or wife may maltreat or discriminate against 
children born of a previous marriage by either party and in that party* a custody* 

Artiala 17 Divorce is granted when husband and wife both desire It, In the 
event of either the husband or the wife alone Insisting upon dlvorcep It may 
be granted only when mediation by the district people's government and the 
Judicial organ has failed to bring about a reconciliation. 

ArtialG 20 After dlvorcep both parenti continue to have the duty to support 
and educate th^lr childrent 

Artirlo In case of dlvorcCp the wife keeps such property as belonged to 

her prior to her Mrrlage, The disposal of other family property la subject 
to agrogment btcween the two parties. In cases where agreement cannot be 
reachod, the people's court ohould make a decision. 

Ar-iolu P,B Persona violating this law will be punished In accordance with 
1. • • 
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JjjUi IXPERIENCES WITH THE POLICE 
I ntroduetFon : 

Our Imagas of the police and what they do depends to a large degree on the 
kind of contacts we have with the police and the Iroges of police portrayed 
on television. Beginning a short unit on the police with a discussion of the 
kinds of experiences the students and their famllfes have had with the police 
will provide data based on the students' experiences. 

Ob feet Ives : 

To help students associate their views of the police and their functions to 
their personal e^^perlences with the police 

To provide a context where studenti can compare their eKperlences with the 
police with those of other students In the class 

To have students verbally identify their feelings about the police and suggest 
hypotheses to explain the causes of these feelings 

Time : One to two class periods 

Ma terlals : 

Check sheet on personal experiences with the police; check sheet on TV cops, 
one for each student. 

Procedure : 

Step 1: The day before the actual unit begins, hand out the check sheet on 
personal experiences with the police to each student. Ask them to 
fill out this sheet with their parents if they like* 

Step 2: Discuss the check sheets with the class using the following procedure: 

Total the number of experiences that the entire class has had with the 
police* This then should be divided by the total number of students 
In the class to arrive at the average number of contacts that students 
have had directly with the police. Then establish with the class the 
three most common types of contact the studenti have had with the 
police by using the surmary questions. 

Ask students whether they felt the police officer performed his duty 
properly in their experience with each of these common categories. 
For example, did they feel that the questioning of the group about their 
actions was Justified and conducted properly? 

The purpose of this section Is not to challenge students and their 
ideas about the police, but rather to let them explain their feelings 
and compare those feelings and ex^rlencas with others In the class. 
The students should feel that they are entitled to their Ideas about 
the police whether those feelings are positive or negative. 
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Step 3: Hand out the check sheet on TV cops. Ask students to check every 

name that they recognize as a TV policeman or policewoman. Then ask 
them to circle the names of the two that they like the best. Then 
have them place *^X'' next to the name that they think fs the cop 
who is most like the real policeron in their city. 

Step k: Have each student find someone who has checked the same name as they 
did for the most realistic cop. Have each pair of students write down 
four or five reasons why they feel that police actor fs most like the 
police In their community. 

Have a pair present their opinion to the class* If other students 
also chose that name^ have them add their comronts to the first pair's 
reasons. Have someone record what each pair feels is a trait that Is 
similar to a real policeman's. This list should be compiled for the 
next day's class by the teacher or a student. 

Step 5: Finish the discussion by mentioning that most police officers do not 
feel that the police shows on TV really show what their work Is like* 
Ask the students If the TV shows' image of the police compares to the 
real contacts the class has had with the police. How could the class 
find out more about the Job of the police? 

Further Suggestions : 

Plan to visit a police department or bring a police officer into class. Have 
the class make up questions that relate to the way police are portrayed on TV. 
The police could explain their Jobs In contrast to the students' questions. 

Some sample quest Ions I 

1. How do you feel about carrying guns? 

2. Are any of the TV sh^s realistic In presenting what the police 
do in their Jobs? If so, in what ways? 

3* What things would you like the cofTMnunlty to know about your Job? 
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PiRSONAL IXPIRIENCES WITH THE POLICE 

BelM are a numbsr of common axpertsncsi that you my have had with a police- 
man. If sOp pidcs a number nsxt to eKparfences for each tfim they have 
occurrsd. This fncludes the aKperlancas of your family. 

1* Recefvsd a traffic ticket from a police officer* 

2. Police officer cama to your house and asked someone in your family 
quest loni# 

3* Have baen taken to the police station for any reason* 

^ . Have been stopped by the police. 

5 * Have been arrested by the police* 

6 * Have called the police and asked for their asiistance* 
7. Other 
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CHECK SHUT ON TV COPS 

Below are tha names of a number of TV pollee shows* Add any to the list that 
you have watched but are not listed. Check all of those that you have seen. 

Circle the two that you like best. 

Place an "X'* next to the show that you feel best reflects the Job of the police 
officer in your own cofwnunlty. 



1. 


Hawaii Flve-0 


2. 


HcCloud 


3. 


Col umbo 


4. 


Nakia 


5. 


Streets of San Franc fsco 


6. 


Police Story 


7. 


Pol ice Woman 


8. 


McMillin & Wife 


9. 


Oragnst 


10. 


Adam 12 


n. 


Kojak 


12. 


Bronk 


13. 


The Rookies 




S.W.A.T. 


15. 


The F.B.I. 


16. 


Barney Mi 1 ler 


17. 


Joe Forrester 
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Title * aUALIFICATIONS 
Jntroduct Ion: 



One way to foster student discussion of the police fs to force students to 
ccmpara their idaai about what they sxpect police to do with the training 
poUce are gtvsn. This txerclse wamines ths qualifications that an urban police 
dapartment dsmands of Its officers* Th# students decide whethsr a person meeting 
these qualifications would be the kind of officer that the studants SKpact. 

Ob jecti vai ; 

To suggest to studants that they have specific Images of what policemen should 
be able to do 



To encourage students to compare their views about polica with actual depart-* 
mant regulations and qua! If ictttons for a police officer 

Time : 

Procedure* 



Step 1: Divide the class into groups of four or ffva students. Ask them to 

make a qua 1 If icatf on list for a pollcaman In your communfty* What kind 
of background should he or she have? What kind of skills should he 
or she possess? What should a policeman be abia to do wall in ordar 
to ba on the force? Giva tha group 10 mlnutas to make a list of at 
least 10 qual If icatlons. 

Stap 2: Pass out the list of qualifications for being a patrolman In a large 
urban city. 

Step 3: Ask studants to check any qual f f ication on their list that Is also 
similar to ona on tha list handed out* Which graup has the largest 
number of similar qualifications? Which qualifications ware mentioned 
most often? 

Step ki Now ask students to Identify with a circle those qualifications which 
thay think are the thrat most Important. Discuss thair choices* 
What were Important qualifications that they left off their list? 
Are there Important qualifications that ara not on either list? How 
many of the qualifications can be n^t by training? Which ones must 
a police officer possess without training? 

Step 5: Now ask the students to underline the threa qualff icattons thay consider 
the least important* Discuss why they faal thasa are not Important. 
If thay are not important to them, why do they seem to be important 
to the police officials? 

Step 6: See If the class can come to any agreement as to tha three most important 
qual If Icat Ions i Hays the class suniwriie those qualities that they feel 
a pollcaman should possess. If there Is major df sagraiment, help the 
studants sea that their differing expectations of what a policeman should 
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do are affecting thiir opinfons about the qualifications a policsman 
should have- Would the class ai a whole say that the qual if f cations 
for a policeman reflect the imagei the class has of what a poUceman 
should be able to do? If not^ where do the different perspectives come 
from? TV? Personal experience? Fr tends? Stereotypes? Uack of 
information? 



Step 7: Take the Ust home and have parents evaluate the list of qualifications. 
Are the studenti' views on qualifications ilmilar or different from 
their parents'? What accounts for these similarftiei and differences? 

Have a local police officer do the assignment with the check list. How 
do his vfews compare with the students* and parents'? Would they expect 
his views to be more like the parents" or the students'? What are some 
explanations one could give if the policeman has different ideas about 
what qualifications are Important and which are not? 

Step 8: Can police officers really have the qualifications stated? Do some of 
the conflicts that arise between the public and the police result from 
expecting of the police something they can't be or do? Do you know 
anyone who could meet all these standard!? Could you meet them? 

Step 9: Would people In other countries want their police to have qualifications 
our police offlceri have? Which qualifications would you expect all 
people to demand from their police? 
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1. QUALIFICA110NS OF A PATROLMAN ♦ 

li U ti^ential that a patrolman : 

I » endura long pariods of monotony in routine patrol yet 
react quickly (almost initantaneously) and effactlvely 
to probltm situations rtjservid on the strett or to or- 
dfi^ issued by the radio dispatchir (in much the iamt 
way that a combat pilot must react to interception or a 
target opportunity )« 

gain knowledge of his patrol area, not only of its physi- 
cal characteristics but also of its nomial routine of 
events and the usual behavior patterns of its residents, 
3* exhibit initiative, problem-solving capacity^ effective 
judgment, and tmapnation in coping with th# numer- 
ouH complex situations he is called upon to face, e, g., a 
family disturbance, a potential suicidei a robbeiy In 
progress, an accident, or a disaster. Police officers 
themselves clearly recognise this requirement and re- 
fer to it as "showing street sense.** 

4. make prompt and effective decisionSi somitimes in life 
and death situations, and be able to size up a situation 
quickly and take appropriate action. 

6, demonstrate mature judj^ent, as in deciding whether 
an arrest is warranted by the circumstances or a 
warning is sufficient, or In facing a situation where 
the use of force may be needed, 

6. demonstrate critiral awareness in discerning signs of 
out^f-the^irdinary conditions or circumstances whlA 
indicate trouble or a crime In progrmi. 

7* exhibit a number of complex psychomotor sMllsi sucST™^^ 
as driving a vehicle in normal and emeripncy litua* 
Hons, firing a weapon accurately under extremely var* 
led conditions, maintaining agility, endurancei and 
strength, and showing facility in ielf-defenBu and ap* 
prehension, as in taking a pmon Into custody with a 
minimum of force, 

S, adequately perform the communication and record- 
keeping functions of the job, including oral reports, 
preparation of formal case reports, and completion of 
departmental and court fonns, 

9i have the facility to act effectively in extremely di- 
vergent interpersonal situations. A police officer con- 
stently confronts i^rsons who are acting in violation of 
tlie law, ranging from curfew violators to felons. He 
is consUntly confronted by people who are in trouble 
or who are victims of crimes* Besides his dealings 
with criminals, he has contact with para-criminals, in- 
formeri, and people on the border of crinwnal behavior, 
(He musi also be "alley-wise,") At the same time, he 
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mmt rtiate to the implt on his beat-^usin^smin, res* 
idents, school offiGiAlgi visitorsp ete, Hii lnter[^nonal 
relation*^ must ran^ up and down a continuum defined 
by friendliness and ptrsuasion on one md and by iitm* 
mm and force at the other, 

10, endure verbal and phy^lMl abuse from citizens and 
offenders (as when placing a ^rson under arrest or 
faoing day-in and day-out race prejudice) while using 
only necessa^ force in the perfonnance of his func* 
tion. 

11, exhibit a professionalp self-assured presence and a self* 
confident manner in his conduct when dealing with of- 
fenders, the public, and tfie oourto, 

12, be capable of restoring equilibrium to social groups, 
e. g,, restoring order in a family fight, in a disagree* 
ment h^ywmn neightoi^, or in a clash between rival 
youth croups, 

ISi be sldllfui in questioning suspected offenders, ^Cti^i 
and witness^ of erim^. 

14. take charge of situations, e. g,, a crime or accident 
scene, yet not unduly alienate participants or bystand" 
ers, 

16» be flexible enough to work under loose supervision in 
most of his day-t^ay ^trol aotti^ti@i (either alone or 
as part of a ^^man team) and also under tiim direct 

supervision of tuperiors in situations where large num* 
berg of officers are required. 

10. tnltrate stress in a rtultitude of forms, such as meeting 
thi violent behavior of a mob, arousing people in a 
burning building, coping with the pressures of a high- 
spied chase or a weapon being fired at him, or dealing 
with a woman bearing a child, 

17* exhibit personal courage in the face of dangerous situ* 
ations which may result in serious injui^ or death. 

II* maintam objectivity while dealing with a host of '*ape* 
cial mter^t" groups, ranging from relatives of of- 
fenders to membei^ of tiie press, 

19, maintain a balanced perspective In the face of confitant 
^posure to the worat side of human nature. 

ift exhibit a high level of personal integrity and ethical 
conduct, e. g,, refrain from accepting bribes or ^'fa- 
voi^," provide Impartial law enforcement, etc. 



\Vh#^ U society expected to find such demi^gods7=Por an 
avenige of i^s than $8,000 a year? 



n Francis;© Police Departmint, *'AppandIxi The Role of the Patrolman J 
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FURTHER SUGGESTIONS FOR THE UNIT 



The local ewmunlty provides many resources that could be utnjzed tD enhance 
the activities of the untt which are intended for classroom use. 

Planning a field trip or tvvo could provide the experiences that will help 
make the unit more intaresting and iriotivatlng to tha students. If you plan a 
trip, do so a week or two in advance. 

1* Visit a court hearing or trial where policemen must testify* 

2* Visit a pDUce station where itudents can see the many operations the polfce 
perform* 

3. Have police officers visit your c lassroDfns , 

A, Arrange for itudenti to ride with police officers on patrol* Many depart- 
iTients will cooparate with your class In such a project. 
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USING ROU-PLAY ACTIVmES 



When using role-play situations in the classroDm, the teacher should keep the 
following suggestions In mind. These suggestions will increaie the value of the 
role-play in terijis of meeting the objectives as effectively as possible. 

1. The teacher should adopt a non-judgmenta 1 attitude. Never grade a student's 
performance* There Is not a best or '*right" way for a role to be played, 
although there are more producti\/e or functional ways to respond depending on 
the goals and circumstances of the ssttjation- Students should be reminded 
that there are many different ways to play a role, but that one way is not 
necessarfly better than another. 

2. Prepare the students for the role^play. Students are often lel f *consc lous 
about being in front of a groups and It Is necessary to create a comfortable 
climate in order to get open, lively responses from students. This can be done 
by setting a personal context for the role-play. Mention that most of us have 
been involved with or have a friend who has been involved with the police. 
Have a student or students men t! on their eKperience for a minute or two* Tell 
the class that these same angry , confused, funny responiei are going to be 
r©le**played, 

3* The teacher should rely on volunteers, if at all posiiblej and not on calling 
students to participate. 

Before beginning the actual role-play tt is essential that both the players and 
the audience have an opportunity to visualize the characteri and the setting 
in detail. In these cases student! will read their role sftiiations while the 
teacher explains the situation verbally to the class, 

5* After the enactment has been completed a follow-up discussfon should be held* 
This Is not a time to evaluate the performances but a chance for students to 
verbalize any insights they have gained from the role^ to axprasi any feelings 
that occurred during the role^ to generalize and compare the experience to real 
situations, and to give the audience a chance to express their feelings as they 
observed the roles being played. 
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